



















3. Communicative Language Teaching (CLT)
3.1 The rise of CLT














(Richards	&	Rogers,	 2001).	 CLT	 advocates	 see	 language	 as	 tool	 that	 allows	 individuals	 to	
communicate	ideas	to	others	rather	than	as	a	set	of	functions	and	rules	(Richards	&	Rogers,	2001).	
With	 this	change	arrived	a	very	different	L2	classroom	and	L2	 learning	experience.	Pedagogy,	





CLT	can	be	viewed	as	an	“umbrella”	term	to	describe	a	model	 for	both	 language	 learning	and	




	Under	 the	parasol	 lies	various	opinions	of	what	constitutes	CLT.	According	 to	Richards	and	
Rogers	 (1986:	155)	 it	must	be	noted	 that	“there	 is	no	single	 text	of	authority	on	CLT,	nor	any	








learner-centered	perspectives,	an	emphasis	on	the	needs	and	 interests	of	 the	 learner,	 the	use	of	
group	and	pair	activities,	and	the	importance	of	a	secure,	nonthreatening	atmosphere”	(Sauvingnon,	
1983;	Li,	1998	cited	in	Komiya	Samimy	&	Kobayashi,	2005).		
3.3. Roles for teachers and students








(Breen	&	Candlin	1980	cited	 in	Knight	2006).	Student’s	roles	shifts	 from	 learning	directly	 from	
the	teacher	to	 learning	through	the	 interactions	they	have	with	the	teacher	and	other	students.	




and	meaning	negotiator”	 (Richards	and	Rodgers	2001:	235).	 In	order	 for	meaningful	 learning	 to	
occur,	the	student	must	be	willing	to	take	a	more	autonomous	role	in	his/her	own	learning.	






4.1 Japan and Junior College X 
The	crux	of	 this	paper	 is	 to	make	conclusions	about	the	appropriateness	of	using	CLT	within	a	
specific	teaching	context.	In	order	to	do	so,	it	is	of	great	importance	to	examine	the	given	context	
in	some	detail.		








to	 students.	Most	 course	work	 is	 concentrated	 in	English	 language	acquisition	and	 language	
use.	However,	 some	courses	 focus	on	other	areas	such	as	study	skills,	 traditional	arts,	physical	
education,	preparing	for	the	work	force,	and	computer	skills	to	name	a	few.	Most	full-time	teachers	
are	Japanese	but	also	include	one	Burmese	and	one	Canadian.	
The	 focus	of	 this	paper	will	 further	narrow	by	 looking	 specifically	at	4	English	conversation	
courses	offered	one	part	of	 the	overall	curriculum	of	Junior	College	X.	A	major	overall	goal	of	
the	 Junior	College	X	English	 faculty	 is	 improving	 student	ability	and	confidence	 in	 speaking	
and	communicating	 in	English.	 In	pursuit	of	 this	goal,	 it	has	become	the	explicit	goal	of	English	





English	 conversation	 classes	 are	held	daily,	Monday	 through	Friday,	 and	are	 40	minutes	 in	








The	majority	of	 the	85	Japanese	students	 in	 the	English	and	Tourism	Department	are	 female	
(2	males)	 and	are	aged	18-24.	 	The	majority	of	 Japanese	student	come	 from	the	 local	area	or	
surrounding	Prefectures.	
















the	teacher’s	communicative	confidence	 (Komiya	Samimy	&	Kobayashi	2004:	252).	 	 In	essence,	
they	do	not	have	the	training,	experience	or	confidence	necessary	to	implement	the	CLT	approach	
into	 their	 classrooms	 (Komiya	Samimy	&	Kobayashi,	 2004).	 	Secondly,	 large	class	 sizes	make	
teaching	difficult	 in	any	context	but	 further	exacerbates	 the	difficulties	within	a	methodological	












within	 the	overall	 Japanese	context	are	 the	same.	 	Case	 in	point,	 Junior	College	X	has	strived	
to	hire	 trained,	 experienced	English	L1	 instructors	 of	 to	 teach	English	 conversation	 classes.	
Furthermore,	 conversation	 class-sizes	 are	 capped	and	 range	 from	8	 to	 15	 students.	Next,	 as	
students	are	already	 in	a	post-secondary	program	with	very	 few	students	moving	on	to	4	year	
universities,	 the	need	 to	pass	entrance	exams	 is	no	 longer	 the	 focus	of	 their	 studies.	 	Finally,	
Junior	College	X	has	created	and	utilizes	an	Oral	Communication	Evaluation	Tool	which	 is	used	
to	evaluate	students	communicative	ability.	 	Thus,	 it	can	be	seen	 that	with	 the	support	of	 the	




5.1 Challenges of using CLT – At the Individual or Local level
Each	culture	has	characteristics	 that	make	 it	unique	 from	others	 just	as	each	teaching	context,	
each	classroom	each	individual	is	unique.		
5.1.1 Culture of Learning
What	happens	 in	 the	classroom	 is	greatly	affected	by	attitudes	and	beliefs	about	 language	and	











5.2 Culture of learning and CLT - Challenges for students and teachers









under	a	new	educational	approach.	Within	 the	context	of	CLT,	 the	 teacher	acts	as	 facilitator,	
organizer,	whereas	Japanese	students	may	be	more	comfortable	with	the	teacher	to	assume	the	




environment	and	 learn	 through	 the	 interactions	 they	have	with	 the	 teacher	and	 their	peers	
(Richards	and	Rogers,	2001).	Active	participation	in	the	the	learning	process	such	as	pair	and	group	




















of	 their	prior	experiences	studying	English?	 	 If	CLT	requires	risk-taking	through	negotiation	of	
meaning,	is	a	culture	of	conformity	suitable	for	this	language	learning	model?	Also,	if	individuality	





































6.2 Create a safe and accepting learning atmosphere














teachers	should	be	aware	of	 the	group	dynamics	of	 the	class	and	on	 its	 impact	on	 the	success	
of	a	 lesson.	Thus,	great	care	should	be	 taken	on	how	pairs	and	groups	are	 formed	 (Dorneyei	
&	Malderez,	1990).	 	All	of	 these	strategies	will	 certainly	help	 in	creating	a	 favorable	 learning	
atmosphere.
6.3 CLT as part of a well-balanced program
Institutions	who	 offer	English	 language	 programs	may	 choose	 to	 use	 a	CLT	 approach	 in	
coordination	with	 other	methodologies.	 Students	 are	 individuals	with	 a	whole	 spectrum	of	





In	an	EFL	learning	environment	there	 is	often	 little	opportunity	 for	students	to	communicate	 in	
their	L2	outside	of	 the	classroom.	Understandably,	 this	may	result	 in	difficulties	 in	maintaining	
motivation.	Students	may	not	 feel	an	urgent	need	 to	develop	 their	communicative	competence	
(Komiya	Samimy	&	Kobayashi,	2004).	Teachers	and	educational	providers	should	strive	to	create	
opportunities	 for	 authentic	 communication	outside	of	 the	classroom.	Study	abroad	programs,	
field-trips,	 attending	cultural	 events	 are	 some	ways	 to	provide	 students	with	 these	 types	of	
opportunities.	However,	these	types	of	activities	are	often	difficult	due	to	the	high	financial	costs	
involved.	With	some	ingenuity,	 it	 is	possible	to	set	up	email-activities	or	Skype	calls	with	schools	
and	 individuals	 from	around	 the	world	 for	a	 fraction	of	 the	cost.	 	Another	 important	way	 to	




In	summary,	 the	use	of	CLT	 in	Japan	can	pose	some	valid	 stumbling	blocks	 to	 learning.	The	
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